Utilizing data from a seven-year longitudinal study of high school graduates, this paper focuses o n the careers of girls who planned to become andlor eventually became elementary and secondary school teachers. T h e concern of the paper is the way in which factors such as socioeconomic status background, rural-urban residence, measured intelligence, time of occupational choice, level of education, marital status, and husbands' occupational status are related to recruitment to teaching and to retention i n the teaching profession.
SOCIOLOGISTS HAVE LONG been interested in the way in which occupations selectively recruit persons with distinctive social characteristics. In particular they have been concerned with the "social origins" (e.g., class, rural-urban, ethnic origins) of persons who enter a variety of occupations.
The present paper is in this tradition. T h e focus is on a high school senior cohort followed over a seven year period. Our interest is in the characteristics of the young women in this group who aspired to become and/or became elementary and secondary school teachers.
In addition to social selection we are interested in: (1) the degree of attrition from the profession among those who became certified to teach and, (2) whether or not the social characteristics related to selection of teaching are related to attrition. Discussions of work in contemporary American society often recognize the variable and unstable labor force participation of women as one of the basic characteristics of the American occupational structure. The occupational careers of women, in contrast to those of men, usually are noncontinuous and subject to such contingencies as marriage and child-rearing. As Caplow (1954) has noted, in a predominantly woman's occupation, a sizeable portion of those qualified to work in the occupation are not part of the labor force at any given time.
Where women have acquired rather extensive, costly, and specialized education to prepare them for work in a particular occupation, this in-and-out pattern of labor force participation represents a distinctive type of talent and resource loss. While it is true that women often may return to work when childrearing is no longer a major life activity, the years of nonparticipation in the labor force cannot be made up. Optimal utilization of educational and occupational training resources is reduced when the training acquired is not utilized.
Elementary and secondary school teaching in the United States is an excellent example of such variable labor force participation. The fact that women teachers do not work continuously in the occupation for which they have been prepared is well documented. For example, Mason (1966) has reported that 65 per cent of beginning teachers expect to leave teaching within five years; and that 70 per cent of new women teachers hope to be "homemakers," although five out of six of these eventually want to return to teaching. Similarly, the National Education Association (1960) has estimated that only 72.5 per cent of the newly qualified graduates of 1959 (both men and women) actually entered teaching; of the new supply of elementary school teachers of 1960 (primarily women), only about 82 per cent could be expected to be teaching the following fall.
Before discussing in detail the findings on patterns of both social selection and attrition among teachers, it is essential to indicate more completely how the study was conducted and how information on the characteristics of these young women was obtained.
The Survey and Follow-Up Survey
The data on which this paper is based are from two surveysa survey of Wisconsin high school seniors in 1957 and a follow-up survey of a sample of this population in 1964.
In 1957 a questionnaire dealing with post-high school educational and occupational plans, parental educational and occupational status, and residential characteristics was administered to virtually the entire population of seniors in the public, private, and parochial high schools in Wisconsin. From this population of high school seniors a random one-third sample of 10,321 cases was selected.
In 1964, seven years after these students completed high school, a follow-up survey of the one-third sample was initiated. The major objective of this phase of the study was to determine the educational and occupational attainment of the former students. A postage-paid double post card questionnaire was sent out to the parents of the students at their 1957 address informing them of their son's or daughter's participation in the study and asking them for information on the post-high school educational attainment and current occupational status of their child. Information also was requested on marital status and, in the case of girls, on whether or not they currently were employed and on the occupation of their husbands.
Four mailings of the questionnaire were conducted. If the first questionnaire was not returned, a second questionnaire stamped "Urgent Second Request" was sent. Nonrespondents after the second wave were sent the same questionnaire stamped "Urgent Third Request." Third-wave nonrespondents were sent a letter again explaining the nature and purposes of the survey, the returnable portion of the questionnaire, and a postage-paid return envelope. An attempt was made to obtain a telephone interview with those persons who still were nonrespondents after four mailings. This technique was highly successful once the respondent was contacted. However, accurate telephone numbers could be found for only about half of the fourth-wave nonrespondents.
About 20 per cent of the initial mailing was returned by the post office as undeliverable for a variety of reasons such as: "moved, left no address" and "forwarding period expired." Accurate up-to-date addresses for over three-fifths of these persons were obtained from the state of Wisconsin tax rolls. Contact then was attempted by successive mailing waves, and, if necessary, by telephone. In all, 91.1 per cent of the parents were contacted; 95.8 per cent of those contacted provided the information requested. Thus, follow-up information was obtained for 87.3 per cent (9,007 cases) of the original samp1e.l There were 4,621 girls in the final sample; the remainder of this analysis is restricted to them.
From data available from the original and follow-up survey, it was possible to identify five (not mutually exclusive) categories of girls based on their career plans (1957) and career outcomes (1964). These were:
1. those who planned to become teachers (2 plus 3); 2. those who planned to become teachers but did not do so;
3. those who planned to become teachers and did so; 4. those who did not plan to become teachers but did so; and 5. all those who became teachers regardless of whether or not they planned to do so (3 plus 4).
Of all the girls followed up in 1964, 618 had planned to become teachers. Of these, 278 (45 per cent) actually did so; 340 (55 per cent) did not. An additional 159 girls who had not planned to become teachers in 1957 nevertheless had become teachers by 1964. Thus, a total of 437 girls from this high school senior sample became teachers.
Definition of Variables
Three variables, based on data from the 1957 survey, were used in examining social selection. These are socioeconomic background, community size, and measured intelligence. These same three variables will be examined in relation to attrition. Four additional variables, based on data from the 1964 follow-up survey, also were examined in relation to labor force participation. These are time of occupational choice, level of education attainment, marital status, and husband's occupation.
Socioeconomic background is based on a factor-weighted combination of father's occupation, father's and mother's formal educational level, an estimate of the funds the family could provide if the student were to attend college, the degree of sacrifice this would entail for the family, and the student's perception of the family's wealth and income status in the community. Socioeconomic background is trichotomized into high, medium, and low, with these categories representing approximately equal divisions of the entire one-third sample on this variable (thus, a student from "high" socioeconomic background was in the top third when the original 10,321 cases were ordered on socioeconomic background).
Community size is based on the size of the community in which the student resided in 1957. For present purposes this variable is trichotomized into: farm to 2,500; 2,501 to 50,000; and over 50,000.
Measured intelligence is based on scores on the HenmonNelson Test of Mental Ability (1942) taken during the junior year of high school. This variable is divided into three approximately equal categories-high (IQ above 116), medium , and low (below 105)-which, like socioeconomic background, are based on the entire one-third sample.
T i m e of occupational choice refers to whether or not the student indicated teaching as her occupational choice at the time of the 1957 s~r v e y .~ Those who did so are regarded as having made their occupational choice before high school graduation. Those who did not are defined as having made their choice after graduation from high school. It should be noted that both these categories contain a high degree of variation with regard to exactly when this choice was made. T h e "before high school graduation" category surely includes girls ranging from those who planned to become teachers for several years prior to graduation to those who made this decision when asked to do so on the questionnaire. Similarly, the "after high school graduation" category undoubtedly includes those who decided to become teachers in the interim between high school and college as well as those who did not decide until after they were in college.
Level of educational attainment refers to the type and amount of schooling acquired. Three categories are used for this variable: (1) completion of a two-year county teachers college program; (2) receipt of the bachelor's degree; and (3) at least some graduate work. These three categories are exhaustive of the educational attainment of this sub-sample of teachers.
Marital status refers to whether or not the girl was married at the time of the follow-up survey. T h e "not married category includes, in addition to single girls, a few who were divorced, separated, or widowed.
Husband's occupation, for those who were married at the time of the follow-up survey, is dichotomized into (1) professional and business proprietors and managers, and (2) clerical, sales, and all blue collar occupations.
Factors Related to Recruitment to Teaching
Socioeconomic background clearly operates as a selective factor in the recruitment of teachers. While nearly one-third of all women in the sample were from a low socioeconomic background (Table l) , only slightly over 10 per cent of those who became teachers were drawn from this socioeconomic level. At the other end of the continuum, nearly two thirds of the teachers were of high socioeconomic background, while this level constitutes only one-third of the total sample. Women of low socioeconomic background are underrepresented and those of high socioeconomic SThe student's occupational choice was determined from two items on the F i r e : (1) "I hope eventually to enter the following type of occupation c ecked below" (followed by a series of precoded socioeconomic categories such as professional, executive, small business ownership or management, salesman, office worker, etc.), and (2) a question asking students to specify their field of interest if they planned to enter a college or university. Teaching was listed specifically as an example of one of the professional occupations in the precoded occupational categories and in the fields of interest in college or university.
Pavalko background are overrepresented among these teachers. Cornparison of columns 1, 2, and 3 in Table 1 indicates that socioeconomic background is not an important factor affecting whether or not those who originally planned to become teachers actually did so. However, girls of high socioeconomic background constitute a larger proportion of the "late recruits" (column 4, Table 1 ) than any other recruitment type.
These findings with respect to the socioeconomic origin of teachers contradict what usually is assumed about this occupational group. T o describe teachers as being from "lower middle class" backgrounds has become a popular platitude among social scientists and laymen alike (Coffman, 19 1 1 ; Greenhoe, 1941 ; Moffett, 1929; Whitney, 1927; Warner et al., 1944) . How can our seemingly contradictory finding be explained? T h e explanation seems to rest on a subtle but important methodological point. Where previous studies have dealt with samples of students in teachers colleges and schools of education or teachers in a particular community, socioeconomic background already has had a selective effect. That is, socioeconomic background is a major determinant of who gets to college to begin with (Sewell and Shah, 1967) . Consequently, these studies have not compared the socioeconomic characteristics of teachers with any population representative of their age cohort. In the present study, the conclusion that teachers tend to come horn high socioeconomic origins relative to the general age cohort from which they are drawn seems more valid. Thus, teaching seems to attract women of high socioeconomic background to a much greater extent than has been assumed.
Community size does not seem to have operated as a selective factor affecting the recruitment of women to teaching (Table 2) . T h e percentage of teachers from each community size level is almost identical with the total sample. Again, this finding is contrary to earlier characterizations of teachers as coming from "rural and small-town backgrounds." Our findings suggest that, in terms of rural-urban origin, the teachers in our sample were representative of their age cohort. Community size does seem to be related to the realization of early plans to become a teacher. Of those who planned to become teachers, those who actually did so are disproportionately drawn from the most rural category when compared to those who planned but did not become teachers.
Teachers tend to be drawn from higher ability levels when measured intelligence is used as an indicator of this variable (Table 3) . Women who ranked in the lowest measured intelligence third are underrepresented, while those in the highest third are overrepresented. There is also a slight tendency for "late" recruits to teaching (i.e,., those who did not plan to become teachers in 1957 but nevertheless did so) to be drawn from the higher ability levels.
~i r l s Who Planned to Become Teachers But Did Not Do So
Since slightly over half of the girls who planned to become teachers did not do so, it is of interest to see what, in terms of occupational attainment, became of them. The data in Table 4 describe the occupational attainment of girls who did not realize their plans to become teachers. The modal occupational destination of these girls was work in clerical and sale occupations, involving mainly secretarial and office work. The next most common pattern was not to work at all. A small proportion of these girls (12.6 per cent) entered professional occupations (mainly nursing, librarianship, medical and dental technology) roughly comparable to teaching in terms of status. 
Factors Related to Continuing to Work as a Teacher
Like other predominantly female occupations, teaching faces the problem of retaining as active members those who have been recruited to its ranks. This problem is documented clearly by the data in Table 5 . During the relatively short period of time that had elapsed since becoming qualified to teach, this cohort of teachers experienced 40 per cent attrition ("Total" row at bottom of Table 5 ).
The period of time that had elapsed since those who became teachers completed their formal education and the follow-up survey varies and can be estimated from the level of education completed by them. The majority (62.7 per cent) completed a bachelor's degree. Assuming that typically they entered college in the fall of 1957 and graduated in 1961, a period of three years had elapsed since they became qualified to teach. An additional 26.3 per cent are graduates of two-year county teachers colleges. On the assumption that they entered these schools in 1957 and graduated in 1959, they could have been teaching for as long as five years at the time of the follow-up survey. Finally, 11 per cent went on to graduate school (1.8 per cent received a master's degree and 9.2 per cent completed some graduate work but did not receive a degree). Thus, at the time of the follow-up survey, this group could have been engaged in teaching from one to two years. What patterns are found in the relationships of background characteristics to attrition from and retention in teaching? Socioeconomic status background shows only a weak relationship. There is a slight tendency for girls from high status backgrounds to have left teaching at a higher rate than other girls. There also is a tendency for attrition to have occurred at a higher rate among girls from more urban areas compared to girls from the more rural community size categories.
T o the extent that measured intelligence can be taken as an indicator of ability, our data indicate that girls in the lowest mea-sured intelligence third were more likely to remain in teaching than were their more able colleagues. Attrition was higher among teachers of higher measured intelligence.
Time of occupational choice shows no relationship to attrition. Girls who indicated teaching as their occupational choice when they were high school seniors were just as likely to be working as were those who made the decision after that point in time. This implies that, in terms of a long-term commitment to teaching, efforts to stimulate early interest in a teaching career may be unproductive.
With respect to the relationship between level of education and attrition, whether one had attended a two-year county teachers college or received a bachelor's degree is unrelated to persistence in teaching. However, those who had done some graduate work or obtained a master's degree were more likely to be working than were other teachers. One interpretation of this finding is that this more "professional" level of training in education produces a greater commitment to teaching which, in turn, results in a larger proportion continuing to work. Another interpretation is that these teachers had left school more recently so that the attrition observed in the other educational categories had simply not yet had time to occur.
Marital status is related more strongly to attrition from teaching than is any other variable on which data are available. Ninety per cent of the unmarried teachers, but only 45.8 per cent of the married teachers, were still working. Husband's occupation appears to have no association with the percentage of married teachers still working. This finding is somewhat surprising, since one would expect women married to men in minor white-collar and blue-collar occupations to be working (mainly to provide supplementary income) more often than those married to men in professional and higher status business occupations. One possibility is that not enough time had elapsed for this socioeconomic difference to emerge. That is, women married to men in higher status occupations may have been working "temporarily" while their husbands were recuperating from the financial strain of graduate or professional school or establishing a clientele or business; for women married to men in lower status occupations, employment may have been relatively more permanent. In time differences in employment by husband's occupational status might emerge.
Summary
Our analysis of recruitment to and attrition from teaching can be summarized by the following "profile." Teachers are recruited from well above average socioeconomic backgrounds, but this factor is related only slightly to retention in the profession. While community size is not a selective factor in the recruitment of teachers, those from smaller communities are more likely to continue working. Although teachers are recruited disproportionately from girls of higher measured intelligence, it is those of lower measured intelligence who continue working. T h e likelihood of continuing to work as a teacher is unrelated to whether the decision to become a teacher was made before or after high school graduation. Teachers who did graduate work are more likely to continue to work than are those who did not. Unmarried teachers are much more likely to be working than are those who are married; but, among those who are married, husband's occupational status is unrelated to attrition.
Hopefully, this analysis has shed some light on the nature of social selection in teaching. Clearly, socioeconomic background and measured intelligence function as selective factors in the recruitment of young women to this occupation. Our finding that marriage results in considerable attrition from teaching supports the frequently noted conclusion that young women in contemporary American society seem more committed to the traditional wife and mother role than to occupational careers.
By way of qualification, it should be pointed out that generalization of these findings should be constrained somewhat. T h e data are from a single state during a specific period of time. A number factors such as the availability of teacher education programs, conditions of employment in teaching, and the demand for teachers may be unique to the time and locale of the study in ways that have not been taken into account here. Finally, it should be noted that we have examined these teachers at a point very soon after completion of their training. Whether the patterns found here hold after longer periods of time can be answered only with additional follow-up of this or similar cohorts.
